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ABSTRACT 

This study examines the efficacy of collaborative learning strategies in improving Filipino language 
proficiency among Grade 9 students at Batangan Integrated School. Despite extensive research on 
collaborative learning in other subjects, its application in Filipino language instruction remains 
underrepresented. Employing a quasi-experimental design, 100 students were divided into 
experimental and control groups. The experimental group engaged in collaborative activities such as 
Jigsaw Reading, Think-Pair-Share, and peer review, while the control group received traditional 
instruction. Pre- and post-assessments revealed statistically significant gains in the experimental 
group (mean post-test = 2.7072) compared to the control group (mean post-test = 2.3366, p = 0.000). 
These findings underscore the potential of collaborative learning to enhance student engagement, 
confidence, and language skills. The study recommends integrating collaborative strategies into 
Filipino language curricula and prioritizing teacher professional development to maximize benefits. 
This research contributes to the growing body of evidence supporting student-centered pedagogies in 
language education. 
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1. INTRODUCTION 

The teaching and learning of the Filipino language 
remain critical components of the Philippine 
educational system, aimed at fostering national 
identity and effective communication skills among 
students. However, despite its importance, 
Filipino language proficiency among learners, 
particularly at the secondary level, continues to 
face significant challenges. These challenges are 
compounded by limited instructional resources, 
diverse student language backgrounds, and 
inconsistent pedagogical approaches, which 
hinder the effective delivery of Filipino language 
education (De Guzman & Villanueva, 2022; Salazar 
& Fajardo, 2020). Moreover, schools in rural and 
under-resourced areas experience disparities in 
access to quality teaching materials and 
professional development opportunities, 
exacerbating educational inequities (Santos & Lim, 
2021). 

Studies have also documented declining student 
interest and proficiency in Filipino, with learners 

often favoring other languages over their national 
tongue, which negatively impacts academic 
engagement and cognitive development 
(Somblingo & Ricohermoso, 2019; Bughao et al., 
2017). The recent shifts in language policy, such 
as the discontinuation of the Mother Tongue-
Based Multilingual Education (MTB-MLE) 
program, have further complicated language 
instruction, highlighting the need for adaptable 
and inclusive teaching strategies (Philippine Star 
Editorial, 2025). Additionally, language anxiety 
among Filipino learners poses another barrier to 
proficiency development (Seballos et al., 2024). 

Within the Philippine context, research on 
language literacy enhancement emphasizes the 
socio-linguistic challenges faced by educators, 
particularly those teaching indigenous and 
marginalized learners, underscoring the need for 
innovative and culturally responsive pedagogies 
(Bastida Jr. et al., 2022). Internationally, 
collaborative learning strategies have been 
recognized as effective in promoting language 
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acquisition and student engagement across 
diverse linguistic settings (e.g., Smith & Lee, 2020; 
Johnson et al., 2021; García & Martínez, 2023). 
These studies advocate for interactive, student-
centered approaches that foster communication 
skills and confidence in language use. 

This study aims to address the gap in applying 
collaborative learning strategies specifically 
within Filipino language instruction for Grade 9 
students, contributing to both local and global 
discourse on effective language teaching 
methodologies.  

2. RESEARCH OBJECTIVES 

1. What is the level of the language proficiency of 
students who are exposed to the collaborative 
learning strategies and those who are exposed to 
the non-collaborative learning strategies in terms 
of: 

a. Pretest; and 

b. Post-test? 

2. Is there any significant difference in the 
language proficiency of students who are exposed 
to the collaborative learning strategies and those 
who are exposed to the non-collaborative learning 
strategies? 

Cation Exchange Capacity is defined  

2.1. Null Hypothesis  

There is no significant difference in the Filipino 
Language Proficiency of Grade 9 learners exposed 
to Collaborative Learning Strategies compared to 
those who are not exposed to Collaborative 
Learning Strategies. 

3. METHODOLOGY  

3.1. Research Design  

This study employed a quantitative, quasi-
experimental design to evaluate the effectiveness 
of collaborative learning strategies on the 
language proficiency of Grade 9 students at 
Batangan Integrated School. Two intact classes 
were randomly selected to serve as the 
experimental and control groups, each consisting 
of 50 students. The experimental group received 
instruction incorporating collaborative learning 
techniques such as Think-Pair-Share, group 
discussions, and peer teaching, which aimed to 
actively engage students and promote interactive 

learning. In contrast, the control group continued 
with traditional teacher-centered instruction 
characterized by direct teaching and individual 
tasks. This design allowed for a direct comparison 
of the two instructional approaches, focusing on 
their impact on various aspects of language 
proficiency, including speaking, listening, reading, 
and writing. By maintaining similar conditions for 
both groups except for the mode of instruction, 
the study sought to establish a clear causal 
relationship between the use of collaborative 
learning strategies and improvements in Filipino 
language proficiency. 

3.2. Participants of the Study 

 The study included 100 Grade 9 students from 
Batangan Integrated School in Valencia City, 
Bukidnon, who were enrolled for the academic 
year 2024–2025. The participants were 50 Grade 
9 students in the experimental group and 50 
students in the control group. These students 
were those who were struggling with fluency in 
the Filipino language. 

3.2.1. Data Collection Method   

The researchers followed a systematic and ethical 
data collection process. After securing approval 
from the school principal, research instruments 
were validated by Filipino language education 
experts. Informed assent from students and 
parental consent were obtained before 
administering a pre-test to assess baseline 
proficiency. The experimental group participated 
in collaborative learning activities, while the 
control group received traditional instruction. A 
post-test was conducted afterward to measure 
outcomes. Confidentiality and data security were 
ensured, and participants could withdraw at any 
time, guaranteeing the study’s ethical integrity 
and reliability. 

3.2.2. Data Analysis Plan    

The data collected were analyzed using statistical 
tools to assess the effectiveness of collaborative 
learning strategies on language proficiency. Paired 
t-tests were used to evaluate changes in pre-test 
and post-test scores within the experimental and 
control groups. Results were presented in tables 
to ensure clear and concise reporting of findings 
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4. RESULTS AND DISCUSSIONS  

Level of the language proficiency of students 
who are exposed to the non-collaborative 
learning strategies. 

Table 1. Results of Paired Sample Statistics:  

  Mean N Std. deviation Std. error 
mean 

Pair 1 

Pre 1.93 50 0.29334 0.04148 

Post  2.35 50 0.17269 0.02442 

Table 1 shows the pre-test and post-test results of 
the control group, which did not receive any 
special teaching or activity during the lesson. The 
average score went up a little, from 1.93 in the 

pre-test to 2.35 in the post-test, showing a small 
improvement over time. Since no new strategy 
was used with this group, the improvement might 
be due to natural learning or other outside factors. 
The standard deviation also slightly decreases 
from 0.29334 to 0.17269 meaning the differences 
in scores among students reduce a bit, but not by 
much. The standard error of the mean was low in 
both tests (0.04148 in the pre-test and 0.02442 in 
the post-test), which means the average scores are 
reliable. Overall, the slight improvement in scores 
is not related to any intervention, since this group 
was used only for comparison. 

Table 2. Results of a paired samples t-test that 
compared the pre-test and post-test scores of the 
control group 

  
 

Mean  Std. deviation Std. Error 
Mean 

95% Confidence 
Interval of the 
Difference 

T  Df Sig. (2- 
tailed) 
 

Pair 1 Pre- 
Post 

2.14 0.3634 0.0315 Lower 
-0.051090 
Upper 
-0.30430 

-7.929 49 
  

.000 

The results indicate a statistically significant 
average score increase of 2.14 (t = -7.929, df = 49, 
p = 0.000), with a standard deviation of 0.3634 
and a 95% confidence interval ranging from -
0.30430 to -0.05109. Klimova (2017) cautions 
that small but significant differences in pre- and 
post-tests within control groups often reflect 
repeated testing effects rather than the teaching 
method’s effectiveness. 

Level of the language proficiency of students 
who are exposed to the collaborative learning 
strategies. 

 

 

 

Table 3. Results of Paired Sample Statistics:  

  Mean N Std. deviation Std. error 
mean 

Pair 1 

Pre 1.986 50 0.36470 0.05158 

Post  2.7072 50 0.24299 0.03436 

Table 1 presents descriptive statistics for 50 
participants who completed both a pre-test and a 
post-test. The mean score increased from 1.986 in 
the pre-test to 2.7072 in the post-test, with the 
standard deviation decreasing from 0.36470 to 
0.24299. This suggests not only an improvement 
in average performance but also less variability in 
scores after the intervention. 

Table 4. Results of a paired samples t-test that was 
used to compare the pre-test and post-test scores 
of the control group 

  
 

Mean  Std. deviation Std. Error 
Mean 

95% Confidence Interval 
of the Difference 

T  Df Sig. (2- tailed) 
 

Pair 1 Pre- 
Post 

 
2.41  

 
0.4781 

 
0.0478 

Lower 
-0.083684 
Upper 
-0.61756 

 
-13.329 

 
49 
  

 
0.000 
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The mean difference between the pre-test and 
post-test scores is 2.41, with a standard deviation 
of 0.4781 and a standard error of 0.0478. The t-
test yielded a value of -13.329 with 49 degrees of 
freedom, and the p-value was 0.000, indicating a 
highly significant improvement. The 95% 
confidence interval for the mean difference (from 
-0.61756 to -0.08368) does not include zero, 
further confirming the statistical significance of 
the results. These findings strongly suggest that 
the instructional intervention had a substantial 
positive impact on student performance. The very 
low p-value indicates that this improvement is 
unlikely to be due to chance. Supporting this, 
Deslauriers, Louis, et al. (2019) found that 
students engaged in active learning environments 
consistently outperformed those in traditional 
lecture-based settings, despite sometimes 
reporting lower confidence in their learning. This 
underscores the effectiveness of interactive 
teaching methods in enhancing comprehension 
and retention. 

Table 5. Difference between the pre-test and post-
test scores of learners exposed in collaborative 
learning strategies and those exposed with non-
collaborative learning strategies. 

Group N Mean  SD Std. 
Error 
Mean 

Pre-
Test 

Control  50 1.93 0.2933            0.0414 
Experimental  50 1.98 0.3647  0.0515 

Post-
Test 

Control  50 2.35 0.17269              0.0244 
Experimental  50 2.71 0.2429        0.0343 

Table 5 shows that learners in the experimental 
group, exposed to collaborative learning 
strategies, improved more than those in the 
control group. Both groups had similar pre-test 
means (1.986 experimental, 1.93 control), but 
post-intervention, the experimental group’s mean 
rose to 2.7072 (an increase of 0.7212), while the 
control group’s mean increased to 2.35 (a 0.42 
gain). The 0.301-point difference favoring the 
experimental group is statistically significant, 
demonstrating the greater effectiveness of 
collaborative learning. This aligns with Johnson, 
Johnson, and Smith’s (2015) findings that 
collaborative methods enhance student 
engagement, deeper thinking, and information 
retention, leading to better academic performance 
compared to traditional, non-collaborative 
approaches. 

 

5. CONCLUSIONS AND RECOMMENDATIONS  

Based on the findings, collaborative learning 
strategies significantly enhance learner 
performance. The control group showed only a 
minor score increase (1.93 to 2.35), likely due to 
natural progression or repeated testing rather 
than instructional impact (Klimova, 2017). Their 
performance became slightly more consistent but 
without substantial gains. In contrast, the 
experimental group, engaged in collaborative 
activities, demonstrated a significant 
improvement from 1.986 to 2.7072 (p = 0.000), 
with reduced variability indicating more uniform 
progress. These results align with Deslauriers et 
al. (2019), who found active learning boosts 
assessment scores and retention despite lower 
student confidence. 

Both groups started at similar pre-test levels, 
ensuring fair comparison, yet the experimental 
group outperformed the control by 0.301 points—
a statistically significant difference (p < 0.001). 
This supports prior research (Johnson, Johnson, & 
Smith, 2015; Laal & Ghodsi, 2015) showing that 
collaborative learning fosters deeper 
understanding, critical thinking, and motivation. 

Based on the significant improvements observed 
in learners exposed to collaborative learning 
strategies, it is recommended that Filipino 
teachers and curriculum developers actively 
integrate these approaches into classroom 
instruction. The demonstrated effectiveness of 
collaborative methods in enhancing language 
proficiency, critical thinking, and student 
engagement suggests their potential benefits 
extend beyond Filipino language classes to other 
subject areas as well. To maximize these gains, 
continuous professional development and support 
for teachers are essential, ensuring they are well-
equipped to implement collaborative strategies 
effectively. By fostering interactive, student-
centered learning environments, educators can 
promote deeper understanding and sustained 
academic growth, aligning with the study’s 
conclusions on the value of peer-driven 
instructional methods. 
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