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ABSTRACT 

Socio-economic status means a student’s place in society based on the family’s income and living 
conditions. Technological exposure means how often students use gadgets and the internet to help 
them learn. This study involved 50 Junior High School students from Little Baguio National High School 
in San Fernando, Bukidnon, during the 2024–2025 school year, selected through stratified sampling. 
Data were gathered using a checklist for socio-economic status, a 4-point scale for technology use, and 
students' previous quarter math grades, and analyzed through frequency, mean, and Pearson’s 
correlation. Most students (68%) belonged to the Upper Lower Class, with fair technology exposure 
and satisfactory math performance. Findings showed no significant relationship between socio-

economic status, technology use, and math performance, suggesting that math achievement is not 
solely influenced by family background or access to technology. The study recommends stronger 
collaboration among students, parents, teachers, and the government to improve math outcomes 
further. It also encourages future research to examine other factors, such as self-confidence and peer 
support, that may contribute to students' success. 

Keyword: socio-economic status, technological exposure, no significant, mathematics performance, 
descriptive-correlational, relationship 

1. INTRODUCTION 

Mathematics is an important subject because it 
helps students think clearly and solve problems 
(Favero, 2006). Being good at math trains the 
brain and improves problem-solving skills. It also 
gives students more chances to study in higher 
levels and find better jobs in the future (Hoyte, 
2013; Stinson, 2004). However, in the 2022 
Program for International Student Assessment 
(PISA), the Philippines ranked 77th out of 81 
countries, showing that many students struggle in 
math and need more support. 

Two important factors that affect student learning 
are socio-economic status (SES) and technological 
exposure. A study from the University of Bohol 
showed that students from low-income families 
often experience stress and lack access to 
technology, which makes school more difficult for 
them (Peñaflor & Bohol, 2023). 

Socio-economic status (SES) is an important factor 
in a student’s school performance because it 
describes the family’s background and financial 
condition (Oakes & Rossi, 2023). It is often 
measured by parents’ education, job type, and 
family income (Jeynes, 2002). Research shows 

that students from richer families often do better 
in school because they have more support, 
resources, and learning materials. In contrast, 
students from low-income families may find 
learning harder because they have limited access 
to books, digital tools, and quality materials. This 
lack of resources can make studying stressful and 
challenging (Eamon, 2005; Jeynes, 2016). 

The Philippines ranks 84th out of 167 countries in 
terms of socio-economic status, which means it is 
in the middle range. Based on the Philippine 
Institute for Development Studies (PIDS), around 
58.4% of Filipinos belong to low-income families, 
40% are middle-income, and only 1.4% are 
considered wealthy. Because of this, many 
students cannot afford the technology needed in 
modern learning. Peñaflor et al. (2023) also state 
that a student’s financial situation has a strong 
effect on their access to online learning tools, 
which can influence school performance. This 
shows that socio-economic status affects a 
student’s technological exposure, which can either 
improve or limit their learning. 

Technological exposure refers to how often 
students use gadgets, digital tools, and online 
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learning platforms. It includes having access to 
technology, knowing how to use it, and using 
digital tools for learning. Studies show that 
students who use educational technology 
regularly tend to do better in school (Prensky, 
2001). Tan (2019) also found that technology can 
help students stay motivated and improve their 
math skills. But not all students have equal access 
to these tools. This creates a learning gap because 
some students can use interactive math programs, 
while others cannot. 

To improve math performance, it is important to 
reduce the socio-economic gap and give students 
better access to technology. This study examines 
how socio-economic status and technological 
exposure affect students’ math performance in 
Little Baguio National High School. Since only a 
few studies have been done in Little Baguio, San 
Fernando, Bukidnon, this research helps fill that 
gap by studying how SES and technology together 
influence students’ learning in math. While most 
past studies focused on these factors separately, 
this research looks at their combined effects. The 
results may help teachers and school leaders 
create better teaching strategies and programs to 
support students in learning mathematics. 

2. STATEMENT OF THE PROBLEM 

The study examines the relationship between 
socio-economic status and technological exposure 
in connection to the Mathematics performance of 
Junior High School students at Little Baguio 
National High School. Specifically, it aims to 
answer the following questions: 

1. What is the socio-economic status of 
students in the selected study population, 
in terms of; 

a) Parents’ educational attainment;  
b) Parents’ occupation; and 
c) Family monthly income 

2. What is the level of students’ 
technological exposure? 

3. What is the level of students’ academic 
performance in mathematics, as reflected 
in their grades? 

4. Is there a significant relationship between 
students’ performance in mathematics: 
and socio-economic; technological 
exposure? 

 

 

3. METHODOLOGY 

3.1 Research Design 

This study used a descriptive-correlational 
research design to explore how socio-economic 
status, technological exposure, and students’ 
performance in Mathematics were connected 
(Creswell, 2024). The descriptive aspect provided 
an overview of students’ socio-economic 
backgrounds, access to digital learning tools, and 
academic performance, while the correlational 
analysis examined the strength and direction of 
these relationships. 

3.2 Locale of the Study 

This study was conducted at Little Baguio National 
High School, located in Barangay Little Baguio, San 
Fernando, Bukidnon, in Northern Mindanao, 
Philippines. The school is near important 
landmarks like the Roman Catholic Church and 
Little Baguio Public Cemetery. 

The school was first established in 2004 as 
Halapitan National High School - Little Baguio 
Annex. In 2015, it became an independent school 
under Republic Act No. 10736. Today, it is a fully 
functioning high school with 31 teachers and staff 
and 486 students enrolled, including those in 
Senior High School. 

This school was chosen for the study because of 
its different social and economic conditions and 
the varied backgrounds of its students. As the only 
high school in Barangay Little Baguio, it plays an 
important role in students' education and 
personal growth. With its dedication to academic 
excellence, the school provides a good setting to 
study the factors that affect students' performance 
in Mathematics. 

3.3 Participants of the Study 

This study included 50 Junior High School (JHS) 
students from Little Baguio National High School 
in San Fernando, Bukidnon during the 2024-2025 
school year. These Junior High School students 
were chosen because (a) JHS is a crucial stage in 
learning where students develop important skills 
that prepare them for higher education. (b) JHS 
students are still adjusting to structured math 
lessons, making them more affected by factors like   
technology use and family income. (c) JHS rely 
heavily on support from parents, school resources, 
and their community, which can influence their 
learning experiences. To ensure fairness, the 
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students was selected systematically from each 
section to create a balanced group for the study. 

3.4 Data Gathering Procedure 

To ensure the study followed ethical guidelines, 
the researcher wrote a letter requesting 
permission from the School Principal of Little 
Baguio National High School. Before distributing 
the survey questionnaire, the researcher sought 
the students' consent. They were informed that 
participation in the study was voluntary, and they 
were not required to take part if they did not wish 
to. Their privacy was respected, and their 
responses were kept confidential and used solely 
for research purposes. The results were 
aggregated so that no individual student could be 
identified. Additionally, students had the right to 
skip any personal questions they did not wish to 
answer. 

3.5 Statistical Techniques 

The gathered data was carefully analyzed using 
appropriate statistical tools to ensure accurate 
and meaningful insights. Descriptive statistics, 
such as mean, standard deviation, and frequency 
were used to evaluate the level of students’ socio-
economic status, technological exposure, and 
academic performance in mathematics. 

To analyze the relationships between these 
variables, inferential statistics was utilized. In 
particular, the Pearson Product-Moment 
Correlation used to assess whether there is a 
significant relationship between socio-economic 
status and students' performance in mathematics, 
as well as the correlation between technological 
exposure and math achievement.  

Meanwhile, the following methods were employed 
for scoring: 

A. Socio-economic Status  
Total 
Score 

SOCIO-ECONOMIC CLASS 

26-29 Upper class (I)   
16-25 Upper middle class (II)   
11-15 Lower middle class (III)  
5-10 Upper lower class (IV)  

Below 5 Lower class (V)  

B. Technological Exposure  

SCALE 
DESCRIPTIVE 

RATING 
QUALITATIVE 

INTERPRETATION 
1 Never  Poorly Exposed   
2 Sometimes Fairly Exposed  
3 Most of the time Moderately Exposed   
4 Always Well-Exposed  

  C. Mathematics Performance  

SCALE 
DESCRIPTIVE 

RATING 
QUALITATIVE 

INTERPRETATION 
90-100 Outstanding   The student excels in all key 

learning domains: knowledge, 
skills, and attitude. 

85-89 Ver Satisfactory The student performs very 
satisfactorily with effective 
knowledge and skill 
application. 

80-84 Satisfactory The student performs 
satisfactorily, showing 
fundamental knowledge, 
skills, and understanding of 
the topic. 

75-79 Fairly Satisfactory  The student shows minimal 
skills and needs further 
support. 

Below 
75 

Did Not Meet 
Expectation  

The student struggles to 
understand concepts and lacks 
basic skills and competencies. 
 

   

4. RESULTS AND DISCUSSION 

Table 1. Summary of Socio-economic status  

Total 
Score 

FREQUENCY QUALITATIVE 
INTERPRETATION 

26-29 0 Upper class (I)  

16-25 
 

5 Upper middle class (II)  

11-15 11 Lower middle class (III)  

5-10 34 Upper lower class (IV)  

Below 5 0 Lower class (V)  

Overall  50  
Legend: 

Total Score Qualitative Interpretation 
26-29 Upper class (I)  
16-25 Upper middle class (II)  
11-15 Lower middle class (III)  
5-10 Upper lower class (IV)  
Below 5 Lower class (V)  

 
The data shows that no families belong to the 
Upper Class or Lower Class. Only 5 families (10%) 
are in the Upper Middle Class, which means they 
have good jobs and earn a steady income. There 
are 11 families (22%) in the Lower Middle Class, 
meaning they can afford their basic needs but 
have little extra money. Most families, 34 out of 50 
(68%), belong to the Upper Lower Class. This 
means they have enough money for food, clothing, 
and other daily needs, but not for extra things. 
Many families have low or average income, and 
this can affect their lifestyle and their children’s 
school performance. 
 
Some students may not have complete school 
supplies, books, or gadgets like phones or 
computers. Others may not have internet at home, 
making it hard for them to do homework or search 
for information online. Because of these problems, 
students may struggle to keep up with lessons. 
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Some also feel tired because they help with 
household chores or work to support their 
families. 
 
These findings are supported by Coleman and his 
team (2018), who said that a student’s family 
background plays a big role in their school 
performance. Murnane (2019) explained that 
students from families with limited money often 
face more challenges in school. Neuman and 
Celano (2012) found that students who have more 
books at home usually perform better, so those 
with fewer learning materials may find studying 
more difficult. Vigdor et al. (2014) also noted that 
students from low-income families may struggle 
because they lack access to technology for 
learning. Their study showed that students whose 
parents have good jobs and higher education 
usually do better in school. Meanwhile, students 
from families with less income or lower education 
levels may find learning harder because they do 
not have enough support or materials at home. 
Murnane (2019) also pointed out that the gap 
between rich and poor students has increased 
over time. 
 

4.1. Parents Educational Attainment 
 
This part shows the educational level of the 
students’ parents. The table 5 below tells how 
many parents finished elementary, high school, 
college, or more. This helps us understand the 
kind of school background the students’ families 
have. 
 
Table 2. Summary of Socio-Economic Status in Terms of 
 Parent’s Education Attainment 

INDICATOR Frequency Percent 

Illiterate 1 2.0 
Elementary 15 30.0 
High School 21 42.0 

Undergraduate 7 14.0 
Graduate 5 10.0 

Doctoral Degree 1 2.0 
OVERALL  50 100.0 

Legend: 
Total Score Qualitative Interpretation 
26-29 Upper class (I)  
16-25 Upper middle class (II)  
11-15 Lower middle class (III)  
5-10 Upper lower class (IV)  
Below 5 Lower class (V)  

 
Out of 50 parents, most of them (42%) finished 
high school. Some parents (30%) only completed 
elementary school, while a few (14%) started 
college but did not graduate. A small number 
(10%) finished college, and only 2% reached the 

highest level of education, which is a doctoral 
degree. 
 
This means that many parents in the study 
completed only basic education, and only a few 
reached colleges. A parent’s education can affect 
the type of job they get and how much they earn, 
which can also influence how well their children 
do in school. Since most parents only finished high 
school or less, they may find it hard to help their 
children with homework, especially in difficult 
subjects. They may also give less academic 
support or guidance compared to parents with 
higher education. Parents who did not finish 
college may also have lower expectations for their 
children because they themselves did not 
experience college. Only a few parents can guide 
their children about different careers or academic 
paths. 
 
Because of this, it is important for schools to give 
extra support to these students. Schools can offer 
tutoring, study programs, or workshops for both 
students and parents. This support can help 
students improve even if their parents cannot 
assist them much with schoolwork. 
 
Research by Haveman and Wolfe (1995) supports 
this idea. Their study shows that children whose 
parents have higher education levels usually 
perform better in school because educated 
parents can guide their children and support their 
learning. Davis-Kean (2005) also explains that 
parents with more education are more involved in 
their children’s schoolwork, which helps students 
do better. In this study, most parents have only 
basic education, which may explain why they 
might find it hard to help their children 
academically or set high expectations for them. 
Jeynes (2016) found that parents with higher 
education tend to set higher expectations and are 
more active in helping with homework. Ermisch 
and Pronzato (2010) also found that a mother’s 
education strongly affects a child’s thinking and 
learning development. This matches the findings 
of this study, where many parents have lower 
education levels, which may result in less support 
and learning opportunities for their children. 
 

4.2. Parents Occupation 
 
This part describes the types of jobs that the 
students’ parents have. Table 3 below shows how 
many parents work in offices, on farms, or in other 
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types of jobs. It helps us understand how the 
parents earn money and support their families. 
 
Table 3. Summary of Socio-Economic Status in 
 Terms of Parents’ Occupation 

INDICATOR Frequency Percent 

Unskilled worker 1 2.0 
Semi-skilled worker 15 30.0 

Skilled worker 21 42.0 
Clerical/Shop/Farm 7 14.0 

Semi-professional 5 10.0 
Professional 1 2.0 

OVERALL  50 100.0 

Legend: 
Total Score Qualitative Interpretation 
26-29 Upper class (I)  
16-25 Upper middle class (II)  
11-15 Lower middle class (III)  
5-10 Upper lower class (IV)  
Below 5 Lower class (V)  

 

Most parents (46%) work in offices, shops, or 
farms, while 28% are skilled workers. A smaller 
group, 10%, are unskilled workers, 8% are semi-
professionals, 6% are professionals, and 2% are 
semi-skilled workers. 

Parents who work in offices, shops, farms, or in 
skilled jobs often earn less than those in 
professional careers. Because of this, they may 
find it hard to provide extra help for their children, 
such as tutoring, learning activities, or saving for 
college. A parent’s job can also shape their 
children’s goals. Students whose parents work in 
low-paying jobs may not see many examples of 
higher-level careers at home. Parents with skilled 
jobs may have some useful connections, but not as 
many opportunities as those in professional 
careers. This can limit students’ chances for 
internships, guidance, or future job opportunities. 

The results of this study support earlier findings 
showing that parents’ jobs affect how they support 
their children’s education. Castillo and Gaspar 
(2021) found that parents with stable jobs can 
provide school supplies, while parents with low-
paying jobs may struggle. De Guzman (2020) 
explained that professionals, such as teachers and 
doctors, often have more time and ability to help 
with homework, while parents who work long 
hours may not. Reyes and Villanueva (2019) also 
found that children of parents with steady jobs do 
better in school because they receive more 
support. This shows that a parent's job influences 
their income, their time, and their ability to help 
their children succeed in school. 

 

4.3. Family Monthly Income 

This part explains how much money the students’ 
families earn each month. Table 4 below tells how 
many families have low, middle, or high incomes. 
It helps us understand how families afford their 
daily needs and support their children in school. 

Table 4. Summary of Socio-Economic Status in 
 Terms of Family Monthly Income 

INDICATOR Frequency Percent 

10,957 and below 21 42.0 
10,957-21,914 15 30.0 
21,915-42,828 6 12.0 
43,829-79,699 3 6.0 

79,700-131,484 3 6.0 
219,141 and above 2 4.0 

OVERALL  50 100.0 

Legend:  
Total Score Qualitative Interpretation 
26-29 Upper class (I)  
16-25 Upper middle class (II)  
11-15 Lower middle class (III)  
5-10 Upper lower class (IV)  
Below 5 Lower class (V)  

 

Most families (42%) earn 10,957 pesos or less per 
month, while 30% earn between 10,957 and 
21,914 pesos. This means that many families have 
low incomes. Some families (12%) earn between 
21,915 and 42,828 pesos, and only small groups 
earn more than this. Only 4% of families earn 
219,141 pesos or more per month. 

Since 42% of families earn 10,957 pesos or less, 
many of them have very limited money. This 
makes it hard to pay for basic needs such as food, 
housing, and healthcare. Some students may even 
miss school to help earn money for their families. 
Low income also affects how much families can 
spend on their children’s education. Financial 
stress can affect the family’s well-being and 
stability. When parents worry about money, they 
may experience poor mental health, and this 
stress can affect their children’s school 
performance and home life. 

A family’s income has a big effect on a student’s 
education. Families with higher income can 
provide better school supplies, tutoring, and a 
good learning environment, which can help 
students do well in school (Santos & Ramirez, 
2022). Cruz (2021) also found that financially 
stable parents can buy important learning 
materials, such as books, gadgets, and internet 
access. 
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In contrast, not having enough money can make 
school harder for students. Garcia and Dela Rosa 
(2020) found that children from low-income 
families may struggle because they do not have 
complete school supplies or cannot afford school 
expenses. Torres and Villanueva (2019) explained 
that financial stress at home can make students 
feel worried or anxious, which makes it harder for 
them to focus on their studies. 

Table 5. Summary of Technological Exposure 

VARIABLE MEAN SD QUALITATIVE 
INTERPRETATION 

Technological 
Exposure 

2.45 0.85 Fairly Exposed  

    
    

Legend:  

SCALE 

 
DESCRIPTIVE 

RATING 

 
QUALITATIVE 

INTERPRETATION 
1 Never  Poorly Exposed   
2 Sometimes Fairly Exposed  
3 Most of the time Moderately Exposed   
4 Always Well-Exposed  

Table 5 shows the level of students’ exposure to 
technology. The results indicate that students 
have a moderate level of technological exposure, 
with an overall average score of 2.45. The 
standard deviation for all indicators ranges from 
0.72 to 0.97, which means there is moderate to 
high variation in their answers. In simple words, 
some students have similar experiences with 
technology, but others have very different levels 
of access or comfort using it. 

The findings show that students sometimes use 
technology for schoolwork, but they do not rely on 
it all the time. They may still use books, ask their 
teachers, or finish their tasks without using 
gadgets. Some students like using online tools for 
learning math because videos, games, and 
interactive examples make lessons more fun and 
easier to understand. However, other students 
may feel unsure or uncomfortable using 
technology because they have limited experience 
or are afraid of making mistakes. 

 

 

 

 

 

 

Table 6. Summary of Students’ Mathematics 
 Performance 

VARIABLE MEAN SD QUALITATIVE 
INTERPRETATION 

Academic 
Performance 

84.66 5.46 Satisfactory  

    

Legend:  

SCALE 

 
QUALITATIVE 

INTERPRETATION 
90-100 Outstanding   
85-89 Very Satisfactory  
80-84 Satisfactory 
75-79 Fairly Satisfactory 

Below 75 Did Not Meet 
Expectation 

 

The table shows that 13 students received an 
outstanding grade, while 16 students got a very 
satisfactory grade, making up 32% of the class. 
Another 12 students earned a satisfactory grade, 
and 8 students were in the fairly satisfactory 
category. Only 1 student did not meet 
expectations. This means that most students 
understand their math lessons and perform well 
in their tests. Many students received satisfactory 
to outstanding grades, showing that they are 
learning effectively. However, some students had 
lower scores, which means they may need 
additional help to improve. 

Overall, the results show that most students are 
meeting or even exceeding the expected 
standards. But the students who received 
satisfactory or fairly satisfactory grades may still 
need extra support, such as tutoring, more 
practice activities, or different teaching 
approaches to help them understand better. The 
one student who did not meet expectations may 
need more individualized attention or a different 
learning strategy. While the high number of 
students doing well is encouraging and can 
motivate others, it is still important to guide and 
support those who struggle so they can build 
confidence and improve their performance. 

According to Jablonka (2020), doing well in 
Mathematics is not only about getting high grades, 
but also about using math in real-life situations 
and thinking critically. Similarly, Capuno et al. 
(2019) pointed out that students in the 
Philippines still need improvement in 
Mathematics. This was shown in the 2016–2017 
Global Competitiveness Report, where the 
Philippines ranked 79th out of 138 countries in 
math and science education. This means there is a 
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need to strengthen how Mathematics is taught in 
schools. 

Yang et al. (2021) also explained that students’ 
feelings and emotions affect how well they 
perform in math. A positive learning environment 
and support from teachers help students do 
better. This idea is supported by Hamre and Pianta 
(2015), who found that students who feel 
comfortable with their teachers tend to perform 
better in school. 

Darling-Hammond et al. (2017) emphasized that 
students learn more when teachers use different 
teaching methods that match their learning styles. 
Teachers who continue improving their teaching 
strategies can help students succeed. Getachew 
and Birhane (2016) also found that students who 
believe they are good at math try harder and 
perform better. 

Table 7. Relationship of Socio-Economic Status, 
 Technological Exposure, and Students’ 
 Performance in Mathematics 

 Pearson 
Correlation 

Sig. (2-
tailed) 

Socio-Economic Status -.081** .000 
Teachers' 
Effectiveness 

-.044** .000 

 

Table 7 shows the results of the correlation 
analysis between socio-economic status and 
academic performance in Mathematics. The 
analysis shows a weak negative correlation (r = -
0.081, p = 0.578). Since the p-value is higher than 
0.05, the null hypothesis is not rejected. This 
means that socio-economic status does not have a 
significant effect on students’ performance in 
Mathematics. In simple words, students from low-
income families can still perform well in math. 
They may be driven by their desire to succeed and 
improve their future, which pushes them to study 
harder. 

This result also shows that academic performance 
is influenced by many other factors, such as 
motivation, study habits, school environment, and 
teacher support. It suggests that students from 
different income levels can succeed in math if they 
are given the right resources and encouragement. 
This may also mean that the school provides 
enough support, materials, and effective teaching 
strategies that help students learn well, regardless 
of their financial background. The results also 

show that the teaching methods used in 
mathematics are likely effective for different types 
of learners. 

Kalaycioglu (2015) explained that socio-economic 
status can affect math performance, but factors 
like motivation, support, and thinking skills are 
equally important. Even if students from low-
income families face challenges, they can still do 
well if they are motivated and receive the right 
support. This agrees with the findings of this 
study, which show that socio-economic status 
alone does not decide a student’s math 
performance. 

Other research supports this idea. Effiong, Ndidi, 
and Obogo (2020) found that a parent’s income 
and education can influence a student’s 
motivation. However, they also explained that the 
home environment and access to learning 
resources are just as important. This means that 
students from any socio-economic background 
can perform well in math if they have good 
support and stay motivated. The research 
confirms that socio-economic status is only one of 
many factors that affect student performance. 

The results also show that technological exposure 
has a negligible correlation with academic 
performance in Mathematics (r = -0.044, p = 
0.761). Since the p-value is greater than 0.05, the 
null hypothesis is not rejected. This means 
technological exposure does not significantly 
affect students’ math performance. 

In simple words, using gadgets and the internet 
does not automatically make students better at 
math. Having technology does not guarantee 
higher grades. Other factors—such as study 
habits, how teachers explain lessons, and how 
interested students are in learning—may be more 
important in improving math skills. Technology 
can be helpful, but what really matters is how 
students use it. Some students use gadgets mainly 
for games, videos, or social media, which can 
distract them from studying. Too much screen 
time can also make it harder to focus. 

Meanwhile, students who do not use much 
technology may practice solving problems by 
hand, which can help them understand better. 
Whether students use technology or not, their 
performance depends on how they manage their 
time and how they use their learning resources. 
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The results of this study differ from some previous 
studies that say technology improves math 
learning. For example, Heid (1997) reported that 
students who use technology better understand 
math concepts. Iftikhar, Riaz, and Yousaf (2019) 
found that YouTube tutorials help students 
improve their math skills. Zhao et al. (2021) said 
digital tools like GeoGebra and Desmos make 
learning more fun and interactive. 

However, some studies support this study’s 
findings. Zhang and Trussell (2015) said too much 
technology use can weaken basic math skills. 
Ertmer and Ottenbreit-Leftwich (2010) explained 
that technology is only effective if teachers know 
how to use it well and if schools have enough 
resources. Other studies also show that 
technology can be a distraction. A study from 
arXiv (2024) found that technology can help 
learning, but it can also reduce focus and lower 
grades. ERIC (2021) found that students who 
multitask with different apps while studying often 
struggle with school performance. 

5. CONCLUSIONS AND RECOMMENDATIONS 

5.1 Conclusions 

Based on the findings of the study, several 
conclusions can be drawn regarding the socio-
economic status, technological exposure, and 
academic performance of students at Little Baguio 
National High School. 

First, the socio-economic status of the students 
varies, with most belonging to the Upper Lower 
Class. Many parents finished high school, while 
others completed only elementary school. The 
parents also have different types of jobs, with 
most working in offices, shops, or farms, and some 
working as skilled workers. Many families earn 
below the average monthly income, which shows 
that students face financial limitations. Although 
their families can provide basic needs, they may 
find it difficult to afford additional requirements 
for school. 

Second, the level of technological exposure among 
the students is fairly low. Although they have 
some access to technological tools, these are not 
fully integrated into their learning. Students may 
occasionally use technology, but it is not 
consistently used as part of their daily academic 
activities. 

Third, the academic performance of the students 
in Mathematics is satisfactory. Students are able to 
understand some mathematical concepts, but 
there is still a need for improvement and deeper 
comprehension. 

Finally, the Pearson Product-Moment Correlation 
analysis revealed no significant relationship 
between socio-economic status, technological 
exposure, and students’ academic performance in 
Mathematics. The correlation values for both 
variables were weak, and the p-values were 
greater than 0.05. This means that socio-economic 
status and technological exposure do not 
significantly affect the students’ mathematics 
performance. As a result, the null hypothesis was 
not rejected, showing that these factors do not 
have a meaningful impact on how well students 
perform in Mathematics, based on this study. 

5.2 Recommendations 

Based on the findings of the study, the following 
recommendations are made:  

Parents play a big role in helping their children 
succeed in school. Even if they did not finish 
school or have high-paying jobs, they can still 
support their children by making a quiet place to 
study, talking about the importance of school, and 
giving emotional support. If money is tight, 
parents can look for free or low-cost learning 
tools, like printable worksheets or videos. Schools 
and teachers should also understand students' 
family situations so they can give help when 
needed, like giving free learning materials or 
checking in with parents. 

Students should make the most of the technology 
they have. They can use free math apps, websites, 
or videos to learn more—even on a shared phone 
or at a community internet center. Teachers 
should help students use technology in class and 
offer printed copies when needed. Schools must 
try to get more devices and improve internet 
access. Policymakers can support this by giving 
out gadgets, setting up Wi-Fi areas, and working 
with groups that give free learning tools to poor 
families. 

To help students improve their math grades, 
teachers should use easy-to-understand lessons, 
give real-life examples, and provide extra help for 
those who are struggling. Fun group activities and 
one-on-one support can also help students who 
are falling behind. Parents should check their 
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child’s grades and talk to teachers to know how to 
help. With teamwork between home and school, 
students can improve their performance in math. 

Students from poor families or with little access to 
technology often face more challenges in math. 
Teachers and school leaders should make learning 
fair by using different teaching styles and giving 
extra support. Policymakers should train teachers 
to use technology and create fair rules to give 
equal chances to all students. Future researchers 
should study how poverty, technology, and other 
things like confidence and peer support affect 
students’ math performance. This can help schools 
and communities find better ways to support 
every learner. 
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